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ABSTRACT

A PRIMARY-LEVEL ART AND MUSIC PROGRAM
FOR
LITTLE STAR EDUCATION CENTER,
IN TAIWAN, R.O.C.

By
Hsiao, Shu-Hui
June, 1997

The purpose of this project was to develop a primarylevel art and music program for Little Star Education
Center, private academies in Taiwan.

To accomplish this

purpose, a review of current literature regarding primarylevel art and music curricula and instructional strategies
was conducted.
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CHAPTER 1
BACKGROUND OF THE PROJECT

Introduction
First, every civilization recognizes that both formal
and informal music education prepares children for what
life ultimately requires.

Music education fosters

creativity, teaches effective communication, provides
basic tools for a critical assessment of the world
around us, and instills the abiding values of selfdiscipline and commitment.
Second, music and the other arts have been
recognized as unique to human capabilities, as means to
self-discovery and self-expression, and as a
fundamental part of civilization itself.
We, whose lives are marked indelibly by a love for
music, and who understand the essential role music
education can play in developing the whole human being,
call on the parents of our school children, on teachers
and school officials, on local and state boards of
education, and on the American people, to come to our
aid in establishing the rightful place of music in the

l
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schools (The Report of the National Commission on Music
Education, 1991, p. 1).
In the above statement from the Report of the National
Commission on Music Education, the developmental effects of
music in the lives of children and the importance of music
education in preparing children to enjoy a rich and
fulfilling life has been particularly emphasized.

Rossini

eloquently described the place of music in the lives of
people as follows: "The language of music is common to all
generations and nations.

It is understood by everybody,

since it is understood with the heart" (Rossini, as cited by
Kavanaugh, 1993, p. 1).
Just as music has played a vital role in the
development of young children, the field of art has been
universally recognized as crucial in assuring a quality
education for every child.

Art for young children provides

wonderful opportunities for a child to express his/her
creative energies, while helping them to understand the
world they live in through the shapes and symbols they draw.
Barnes (1987) described the place of art in child
development as follows:
For children, art can be a means whereby they
reconstruct and assimilate the experiences they have
had.

What might have been incomplete inner vision can
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become clear enough for them to give meaning to what
they encounter and can help to build up concepts of
themselves in relation to the world.

Nowhere is this

more obvious than when young children cannot read or
write.

Their early art provides them with a personal

language which describes the world they live in through
the shapes and symbols they make when they draw.

By

adult standards whose symbols are often poorly
executed, even inadequate, but they are unique to the
child who did them and crucial to his development.
Clumsy and primitive drawings may be, but they record
an experience of perception and a stage reached in a
child's personal growth and awareness (p. 1).
Purpose of the Project
The purpose of this project was to develop a primarylevel art and music program for Little Star Education
Center, private academies in Taiwan.

To accomplish this

purpose, a review of current literature regarding primarylevel art and music curricula and instructional strategies
was conducted.
Limitations of the Project
For the purpose of this project, it was necessary to
set the following limitations:
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1.

Research: The preponderance of research and

literature reviewed was limited to the past 10 years.
2.

Scope: The program was a primary-level art and

music program designed for implementation at the Little Star
Education Center, private academies in Taiwan.
3.

Target Population: The program was designed for

use within preschool and primary-level students, ages 3-6.
Definition of Terms
Significant terms used in the context of this project
have been defined as follows:
1.

Art: Defined by Webster as "human creativity or

skilln (Webster's New World Dictionary, 1979).
2.

Little Star Education Center/Private Academy:

Refers to the name of the private school(s) owned and
(operated) by the writer,

(Emma) Hsiao, Shu-Hui, and located

in Taiwan, Republic of China (R.O.C.).
3.

Music: Defined by Webster as "the science or art

of pleasing, expressive, or intelligible combinations of
tones; the art of making such combinations, especially into
compositions of definite structure and significance; the art
of inventing or writing, or of rendering, such compositionsn
(Webster's New World Dictionary, 1980).
4.

Primary-level: Refers to the grade level and ages

of students enrolled in Little Star Education Center,
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private academies, in Taiwan (i.e., preschool and primary
grades,

ages 3-6).

CHAPTER 2
REVIEW OF RELATED LITERATURE

Introduction
The review of research summarized in Chapter 2 has been
organized to address:
1.

Gardner's research on human intelligence

2.

Art for young children
a.

Why children make art

b.

Art and personality

c.

The teacher's role

d.

The manipulative stage (Ages 2-5, early
childhood)

e.

The symbol-making stage (Ages 6-9, grades 14)

f.

The preadolescent stage (Ages 10-13, grades
5-8)

3.

Music for young children
a.

Why teach music?

b.

What should we teach?

c.

How should we teach?
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4.

Essential academic learning requirements in the
arts: State of Washington Commission on Student
Learning

5.

Summary

Data current within the past 10 years was identified
through an Educational Resources Information Centers (ERIC)
computer search.

A hand search of various other sources was

also conducted.
Gardner's Research on Human Intelligence
In what ways are your students smart?

Do you have some

who can create beautiful pieces of visual art?

Are

others gifted in sports, making complex series of
physical movements appear graceful and effortless?
Some may play a musical instrument so well that
listening touches chords within your own being.

A few

may thrill to the challenge of mathematical precision.
Others may love writing and have already learned the
excitement of seeing their own stories or poems in
print.

Several may be natural leaders offering

positive role models and trusted guidance to their
classmates.

And a few may possess penetrating personal

insights about who they are and what they stand for,
while pursuing important life goals.

Among the

students mentioned, who would be the most intelligent?
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The question is impossible to answer because each of
the examples represents students who have developed
different intelligences.

Each is unique and all offer

valuable contributions for human culture (Campbell,
1992, p. xv).
The above statement by Gardner reflects how he has broken
away from the common tradition of intelligence theory which
adheres to two fundamental assumptions: that human cognition
is unitary and that individuals can be adequately described
as having a single, quantifiable intelligence.

In his study

of human capacities, Gardner established criteria by which
to measure whether a talent was actually an intelligence.
According to Gardner, each intelligence must have a
developmental feature, be observable in special populations
such as prodigies or "idiots savants," provide some evidence
of localization in the brain, and support a symbolic or
notational system (Campbell, p. xv).
While most people possess the full spectrum of
intelligences, each individual reveals distinctive cognitive
features.

We possess varying amounts of "seven

intelligences," and combine and use them in highly personal
ways.

Restricting educational programs to focusing on a

preponderance of linguistic and mathematical intelligence
minimizes the importance of other forms of knowing.

Thus
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many students who fail to demonstrate the traditional
academic intelligences are held in low esteem and their
strengths may remain unrealized and lost to both the school
and society at large. (p. xv)
Gardner's research revealed a wider family of seven
human intelligences than previously believed, including:
1.

Verbal/Linguistic Intelligence: We use our

verbal/linguistic intelligence when we speak to each other,
when we put our thoughts down on paper, create poetry, or
simply write a letter to a friend (Lazaer, 1992, p. 11).
2.

Logical/Mathematical Intelligence: You can see

logical/mathematical intelligence in operation most clearly
when you are involved in a situation that requires problemsolving or meeting a new challenge.

"We use our

logical/mathematical intelligence when we recognize abstract
patterns, such as counting by twos or knowing if you've
received the right change at the supermarket" (p. 12).
3.

Visual/Spatial Intelligence.

Visual/spatial

intelligence can be seen in its purest form in the
imagination of children, in such activities as day-dreaming,
pretending to make oneself invisible, or imagining oneself
to be on a journey to a faraway place.

"It is employed when

we draw pictures to express thoughts/feelings or when we
paint a room to create a certain mood" (p. 13).
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4.

Body/Kinesthetic Intelligence: Body/kinesthetic

intelligence could be seen in operation if you were given a
typewriter with no markings on the keys and asked to type a
letter.

If you previously have learned how to type, your

fingers would "know" the keyboard; and you would produce the
letters with little or no effort.

"The body knows how to do

many things that are not necessarily known by the conscious
mind; for example, riding a bike, parking a car, catching a
football, or walking on a balance beam" (p. 13-14).
5.

Musical/Rhythmic Intelligence: We use our

musical/rhythmic intelligence when we play music to calm
ourselves when stressed or to stimulate ourselves when
bored.

Musical/rhythmic intelligence is involved when you

hear a jingle on the radio and find yourself humming it over
and over throughout the day.

It is active when we use tones

and rhythmic patterns to communicate how we are feeling.
Examples are the sounds associated with intense joy, fear,
and excitement or with expressions of religious devotion and
patriotism (p. 14-15).
6.

Interpersonal Intelligence: We experience

interpersonal intelligence most directly whenever we are
part of a team effort, whether it be a sports activity, a
church committee, or a community task force.

This

intelligence utilizes our ability to engage in verbal and
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non-verbal communication with group members and to develop a
genuine sense of empathy and caring for each other (p. 1415) .

7.

Intrapersonal Intelligence: Intrapersonal

intelligence is the capacity to be introspective and selfreflective, that is, being able to step back and watch
ourselves, almost like an outside observer.

"As far as we

know, human beings are the only creatures with this
capacity.

Intrapersonal intelligence involves an awareness

of the internal aspects of self, such as feelings, thinking
processes, intuition, or spirituality" (p. 17).
The "seven intelligences" reinforce Gardner's crosscultural perspective of human cognition.

Gardner believed

the capacities one develops are influenced in part by the
culture into which one is born.

Rather than viewing

intelligence as a single, universal indicator of human
competence, Gardner further asserted that intelligence is
culturally relative.

What constitutes intelligent human

behavior in one culture does not necessarily prove one's
intelligence in another (Campbell, p. xv).
Another aspect of the "seven intelligences," according
to Gardner, is that they may be conceptualized in three
broad categories.

Three of the seven, spatial,

logical/mathematical and bodily/kinesthetic, may be viewed
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as "object-related" forms of intelligence.

These human

capacities are controlled and shaped by the objects which
individuals encounter in their environments.

On the other

hand, the "object-free" intelligences, consisting of
verbal/linguistic and musical, are not shaped by the
physical world but are dependent upon language and musical
systems.

The third category consists of the "person-

related" intelligences with inter- and intrapersonal
intelligences reflecting a powerful set of counterbalances.
The existence of one's self in and among others is
influenced and shaped by the culture's interpretation of
these two selves (Campbell, p. xvii).
Gardner's belief that "the capacities one develops are
influenced in part by the culture into which one is born" is
particularly relevant to the present study, which has
focused on the development of music and art skills for young
Chinese students.

For example, the important role that

music and art have traditionally played in Chinese culture
has been reflected in the attention devoted to these
disciplines in typical school and classroom settings.
Gardner (1990) observed:
If one ventures into the art class in an elementary
school anywhere in contemporary China, one sees
youngsters bent over their desks producing paintings
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and drawings in a classical ink-and-brush style, in
much the same manner that this approach has been
included over the centuries.

Models of the "correct

schema" are posted around the room and in the textbook,
the teacher himself will have produced a "textbook"
version of the desired "end product" on the front wall,
and students will work assiduously until "their"
version has become virtually indistinguishable from the
others on display (p. 1).
Art for Young Children
Why Children Make Art?
Gaitskell, et. al., observed that the virtually
universal participation of children in marking, scribbling,
and graphic symbol-making strongly suggests that basic
reasons exist for these behaviors.

Children must gain

satisfaction from these activities or they would not engage
in them spontaneously (p. 168-169).
As explained by Read (1966),. to children art is a means
to engage all of their senses for learning and expression.
Creating art heightens children's sensitivity to the
physical world and fosters a more perceptive appreciation of
the environment.

Art helps children order their sense

impressions and provides a means for them to express
imagination and feelings.

In his argument for education
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through art, Read asserted that art is "the only human
activity that can establish a universal order in all we do
and make, in thought and imagination" (p. 169).
According to Lowenfeld and Brittain (1975), the effects
of art activity on children's self-concept and general
personality development can be very beneficial.

Art can

provide a means for children to develop their inherent
creative abilities and, in the process, integrate other
personality dimensions, such as the emotional, social, and
aesthetic.

Children's art is often seen as instrumental in

fostering and preserving each individual's identity,
uniqueness, self-esteem, and accomplishment (p. 143).
Some art educators have claimed that art activity
contributes to cognitive development.

Nearly fifty years

ago Dewey stated:
To think effectively in terms of relations of qualities
is as severe a demand upon thought as to think in terms
of symbols, verbal and mathematical.

Indeed, since

words are easily manipulated in mechanical ways, the
production of a work of genuine art probably demands
more intelligence than does most of the so-called
thinking that goes on among those who pride themselves
on being "intellectuals" (p. 169).
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Eisner (1978), has outlined no fewer than nine
functions from symbol-formation and symbolic play to the
expressive function of visual forms, that children can learn
through the act of painting.

Children's early graphic

behavior, including the marking, scribbling, and
manipulation of materials, appears to be intrinsically
pleasurable.

As they move into the symbol-making phase,

these psychomotor and kinesthetic rewards are reinforced by
children's newly developed ability to conceive and convey
meanings.

This power to use the images they create as

symbols for the world allows children to construct their own
knowledge world and, to convey what they know to others.
Eisner stated:
Children learn that the images and symbols they create
can be used to transport them into a fantasy world,
that they can create an imaginary world through the use
of their own images and through them become a part of
other situations in which they can play other roles.
For children the taking of new roles through
imagination is an important source of learning.

It

allows them to practice in the context of play what
they cannot actually do in the "real world."

It

affords them opportunities to emphatically participate
in the life of another (p. 170).
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Art and Personality
According to Casson (1960), an important value of the
art process is the way art activity reflects or expresses
the personalities of children.

Although teachers should not

try to be amateur psychologists, they can be aware of some
of the connections between art and personality as background
for effective teaching.

Casson observed that personality is

usually considered to be a complex of behaviors dealing with
temperament, character, and intellect.
those elements in just that order.
warm, open, or aloof person?"
extroverted temperament?"
person, bright or stupid?"

Most people think of

For example, "Am I a

"Do I have an introverted or

"Am I an honest or dishonest
Casson reminded us that

"Personality has much the same popular usage as character,
perhaps without the moral tone of the latter term" (p. 140).
In psychology, personality refers to the combinations of
emotional tendencies, habits, opinions, attitudes, and
mental and physical factors that determine an individual's
behavior and make him the person he is.
In terms of art, Kaufman (1966) noted there is little
doubt that "all art work, whether in the classroom or
artist's studio, captures some individual quality of the
creator, that the form has locked in its essence some
residue of the psychological nature that shaped it."
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Kaufman also cautioned, however, that psychological
interpretation of every action or idea that goes into a work
of art "may well divert the course of art education into
undesirable directions, demanding of both teacher and
students an esoteric understanding that requires both very
strenuous and specialized training."
According to Gaitskell (1982), most art teachers do not
make psychological interpretations except in the most
general terms and are content to concern themselves with
criticism of the art work of the child, the development of
design, and drawing skill.

How then should teachers regard

the qualitative aspects of the work--that is, the child's
personalized manner of handling pictorial elements, the
personal style, the individual handling of media, and so on?
The psychologist Dale Harris commented on this problem as
follows:
Such evaluations are not based on accumulations of
points, as in a scale; rather they are based on
impressions of "Gestalt" effects produced by the
arrangements and interrelationships (often vaguely and
very subjectively appraised).

This is how most

teachers must operate when they feel the need for
appraisal of personality characteristics (Gaitskell, p.
141) .
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Until complete scientific verification of this kind of
interpretation has been achieved, several assumptions,
representing a body of research, are held by many art
educators.

The most significant of these have been

explained by Gaitskell as follows:
1.

Interpretation of children's art is most

valid when based on a series of a subject's drawings,
rather than when based on one drawing.

A single

drawing can be deceptive.
2.

Drawings are most useful for psychological

analysis when teamed with other available information
about the child.

Drawings should not be viewed as

isolated phenomena.
3.

Free drawings are more meaningful

psychologically than drawings of directed or assigned
topics.

"Overteaching" can destroy the spontaneity

required of a direct visual statement even though it
may advance them in aesthetic terms.

Each child adopts

schema or style of drawing which is peculiar to that
child and which becomes highly significant
psychologically.

The teacher should make the extra

effort of interpretation.
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4.

Drawings should be interpreted as wholes

rather than in segments.

The gestalt of work usually

tells us more than any single detail.
5.

The use of color in drawings can be

significant for studying personality, but only if
choice of color has been part of the process.

The more

children know about color, the greater the possibility
for colors in their art work to reflect some inner
state of mind (p. 141).
The Teacher's Role
Gaitskell has contended the teacher must believe in the
unique role of art, and in its potential for growth.

The

new teacher should begin the year with a few diagnostic
problems so that some idea can be gained of the range of
students' art work.

A suggested sequence of problems

assigned to the whole class is as follows:

Exterior: A picture based on close observation of the
environment or of natural forms.

Interior: A picture based on the "hidden landscape" of
dreams, fantasies, reveries.

Memory: A picture based on the recollection of a
personal experience.
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Design: A picture based on a problem of pure design,

that is, the organization of line, light and shade,
shape, mass and space, color and texture (p. 143).
The element of freedom of choice is vital to the kind
of unforced effort that allows the child to be an
individual.

The teacher who develops a standard way of

working, one that becomes immediately identifiable as coming
from a particular class, is guilty of overteaching by
imposing his or her goals on the students.

This obviously

leaves little knowledge to be gained about the individual
personalities of the children (p. 143).
Psychologists' interest in the nature of children's
artistic production and their desire to classify it has
grown in the last century.

The methods of researchers,

however, have varied considerably.

Kellogg (1969),

developed her ideas from the study of approximately one
million drawings, while Eng and Piaget studied only a few
children.

It has been difficult, therefore, to arrive at a

scientifically validated, comprehensive theory regarding the
psychology of early drawing although one can infer general
concepts from a consensus of the major theorists.

Today,

there are numerous classifications of children's artistic
development, but basically they all agree on at least three
main stages that occur before adolescence (p. 144).
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The first stage is one at which children manipulate
materials, initially in an exploratory, random fashion.
Later in this state the manipulation becomes increasingly
organized until the children give a title to the marks they
make.

During the next stage, the children develop a series

of distinct symbols that stand for objects in their
experience.

These symbols are eventually related to an

environment within the drawing.

Finally comes a

preadolescent stage, at which the children become critical
of their work and express themselves in a more selfconscious manner.

The fact that these stages appear in the

work of most children in no way detracts from the unique
qualities of each child's work.

Indeed, within the

framework of the recognized stages of expression, the
individuality of children stands out more clearly.

Stages

of artistic development are useful norms that can enlighten
the teacher, but should not be considered as the goals for
an art education.

The effects of a positive, supportive

educational environment can be seen in the children's work,
and their progress.can be enriched and accelerated by the
efforts of well-prepared and sensitive teac~ers (p. 145).
The Manipulative stage {Ages 2-5. Early childhood)
Drawing is a natural and virtually universal activity
for children all around the world.

From infancy
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onward, children mark, scribble, and draw with whatever
materials are available.

As soon as they can grasp a

marking instrument of some sort--a crayon, a pencil, or
even a lipstick or a piece of charcoal--children make
marks and scribbls.

Many adults discourage this

behavior in their offspring, especially when it occurs
on walls, floors,

and other surfaces not intended for

graphic purposes, and they are relieved when their
cpildren outgrow the tendency to engage in scribbling
(Gaitskell, p. 145).
Parents, and often teachers, too, do not realize that
scribbling can be a worthwhile learning activity for very
young children.

By scribbling, an infant literally "makes a

mark on the world," in one of the earliest examples of
personal causation: children come to realize in physical and
visual terms that they can affect their environment and that
they can make things occur.

The infant is fascinated by its

ability to make oral noises, babblings, cries, gurgles, and
laughs.

All of these sounds cease instantly, upon

completion, and leave the child no residue for observation.
Graphic marks that the infant makes remain, however, and
provide evidence of the marking behavior.

"The child marks

and sees the marks with the dawning awareness that it can
alter them and add to them."

This is a significant
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realization for such a tiny person and, as Eisner has
explained, is also a source of pleasure.

Said Eisner: "The

rhythmic movement of the arm and wrist, the stimulation of
watching lines appear where none existed before are
themselves satisfying and self-justifying.

They are

intrinsic source of satisfaction (p. 6).
The initial stage of artistic production is referred to
here as the manipulative stage, and usually lasts through
ages four or five in many children.

Older children and even

adults engage in manipulative behavior such as scribbling,
but the older groups produce symbols and possess other
advanced graphic skills.

The manipulative stage is also

known as the scribble stage, but whereas the word scribble
implies a distinct early phase of image. development,
manipulative implies a general stage of initial exploration
and experimentation with any new materials or ideas.
Scribbling is the beginning of the manipulative stage and of
all artistic expression, and usually lasts until the
children are in kindergarten or first grade (Gaitskell, p.
14 7) .

As they experiment with making marks and as they gain
experience, normal children progress through the
manipulative stage, and develop a greater variety of marks
and scribbles.

Random manipulation becomes more controlled
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as children invent and repeat patterns and combinations of
marks.

Lines of all types are used by children in their

marking, including vertical, horizontal, diagonal, curved,
wavy,

zigzag, and looping lines.

Some children will attend

to drawing intently for periods of thirty minutes or more
and will produce a series of a dozen or more drawings within
a brief time (p. 147).
Children aged 2 to 5 also begin to learn about
qualities of materials.

They are fascinated by the

materials around them, the multitude of textures, colors,
smells, tastes, weights, and other properties.

They are

interested in art materials because of the intrinsic visual
and tactile properties.

They can manipulate art materials

and can even transform their characteristics.

With a brush

they can make paint into a line or a shape or various
textures.

Similarly, the child can make a piece of clay

into a coil or pinch it into small flat shapes or scratch it
with an object to create an interesting texture.

Children

experience the same exploratory process with other media
such as scraps of.wood and cardboard boxes.

After five or

six weeks of work with several art media, most children gain
sufficient skill to repeat line or shape with paint, clay,
boxes, or scraps of materials (Gaitskell, p. 148).
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Picture making in general comes naturally to children
at a surprisingly early age.

Some children will grasp a

crayon and make marks with it before they are fifteen months
old.

Children's bodily movements are overall movements, and

result in a broad rhythmic action.

"When very young

children paint, they do so from their fingertips to the ends
of their toes.

Not until they grow older and gain control

of the smaller muscles do their muscular action in art
become localized to the arm and hand" (p. 148).

As well as

exhibiting an ability to design in two dimensions, the
preschool child often learns to produce three-dimensional
designs.
Expressive concepts are usually formed when children
recognize the connections between their actions with art
materials, the visual outcomes, and the sensations these
actions cause.

Children begin to describe lines as "fast"

or "wiggly" and shapes as "fat" or "pointy."

"The fact that

children can control and select the qualities of the
elements of design and can organize them in ways that
express happiness,. bounciness, or tiredness represents
significant artistic development" (p. 149).

This means that

the child has developed a graphic language with which they
can begin to express and communicate their ideas and
feelings.
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The manipulative period in artistic expression includes
three overlapping but recognizable phases:

(l)scribbling,

random manipulation,

(2) controlled manipulation, and (3)

named manipulation.

Although it is impossible to assign any.

stage of expression to any age group, or to predict how long
each learner will take to pass from one stage to the next,
certain generalizations can be made about rates of
development.

Much depends on the children's preschool or

nursery-school experience with art media and on their
muscular development.

~If the children are provided with

materials and encouragement, they may begin random
manipulation during their second year and reach the stage of
relating symbols to an environment before they enter
kindergarten" (p. 151).

Other children, who have been given

no practice in using art media, may be capable only of
random manipulation when they enter kindergarten.

Gaitskell

has concluded that the teacher of the early elementary
grades must be prepared to find pupils at many stages of
development and to see pupils progress at different rates.
In the case of most normal children, however, the teacher
might expect satisfactory progress through three phases of
the manipulative period to take about six weeks to two
month.

At the end of this period most children will be

entering, or ready to enter, the symbol stage (p. 151).
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The Symbol-Makino stage (Ages 6-9, Grades 1-4
Gaitskell has further explained how, eventually, the
normal child makes a mental connection and assigns meaning
to a drawn shape, and the shape becomes a primitive symbol.
Initially, this shape is used to stand for whatever the
child chooses.

A shape designated as "Mommy" might appear

very similar to another shape that the child.calls "house."
The early symbol is, as termed by psychologist Rudolf
Arnheim "undifferentiated."
for many objects.

It serves the child by standing

Adults correct the child and introduce

the appropriate term.

The child then has a more

"differentiated" symbol to apply "doggie" for one kind of
animal, "sheep" for another, and so on (p. 154).
As children grow and develop from this early symbolic
behavior into the symbol-making stage, they produce
increasintly differentiated representations.

The human

figure appears with more details, such as feet, hands,
fingers, noses, teeth, and perhaps clothing.

Hair might be

represented by a few lines or by an active scribble.
Fingers are often shown as a series of lines protruding from
the hands with a "fingerness" quality, but with little
regard for exact number.

Eventually a body is drawn with

the head attached and with arms and legs in appropriate
locations.

Once the child's representation of the human
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figure has reached the point where all of the body parts are
explicitly included, the symbol can be used in many ways and
can be elaborated upon in significant ways.

For example,

the child can then draw men and women, boys and girls, and
people with different costumes and occupations.

Said

Gaitskell:
Whenever pupils produce two or more symbols related in
thought within the same composition, they have
demonstrated an advance in visual communication, for
they have realized that a relationship of objects and
events exists in the world.

The problems that confront

them at this point revolve around a search for a
personal means of expressing satisfactory relationships
between symbols and their environment.

In striving for

such a means of expression, normally by the age of 7,
they are engaged in the main task of all artists (p.
154) .

Children may begin relating a symbol to its environment
by simple means.

They may render in paint, clay, or some

other suitable medium two .similar symbols for human beings,
to which they give a title.

Soon they begin to put together

symbols for diverse objects that have a relationship in
their thought.
following:

Their work may be given such titles as the
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Me and My Mother
Our House Has Windows
My Dog Fetching a Stick
I Am Watching Television
Riding to School with Daddy
Kicking the Ball to Maria
Mommy and I are Cooking (p. 155-156)
As children's use of symbols broadens and their
expression consequently grows in complexity, the task of
finding adequate graphic modes to make their meanings clear
becomes increasingly difficult.

Their strong desire to

express themselves with clarity leads them to adopt many
curious artistic conventions.

Gaitskell explained, ~the

ingenuity exhibited by children in overcoming their lack of
technical devices such as linear perspective, and in
substituting acceptable and expressive devices of their own
is nearly always interesting and, indeed, is sometimes
miraculousn (p. 157).
Even though young children lack the technical ability
to express themselves thr.ough visual forms, they are
extraordinarily inventive in devising relatively complicated
modes of composition through which to present their
emotional and intellectual reactions to life.

Through

normal development, however, children become increasingly
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aware of relationships between the object that they create.
They want to make objects or people "stand up" or stand
together, and they seek a place that will serve to support
them.

The bottom edge of the paper often is chosen to

perform this function, and people, houses, and trees are
lined up nicely along this initial baseline.

Before long,

other baselines are drawn higher on paper, usually
horizontal to match the bottom edge.

Sometimes multiple

baselines are drawn and objects are lined up on each of
them.
Said Gaitskell (p. 159):
At the same stage that children develop baselines, it
is not unusual for them to place a strip of color or
line at the top of the paper to represent the sky.
Between the sky and the ground is air, which is not
necessary to represent the sky.

These symbols often

persist for many years, and the sky does not appear as
a solid mass of color touching the earth until the
child has developed greater maturity of expression,
probably between the eighth and tenth years.
Symbol-making children develop ways of drawing objects
or figures so that they become graphic equivalents of what
they represent.

A schema is a drawing (or painting, or clay

form) developed by a child that has a degree of resemblance
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to an actual object.

The arms of a man, for example, are

drawn differently from the branches of a tree.

Children use

these simple drawings consistently to designate the same
objects.

To create a schema, "the child not only has to

fashion a graphic equivalent of objects in the world, but
also has to design each solution so as to differentiate the
marks from others that she makes" (Gardner, 1980, p. 162).
Children who continue to make art as they progress
through the typical symbol-making ages of seven, eight, and
nine usually develop a number of schemata that change and
gain in sophistication and detail as the children's
understanding progresses.

Some children focus almost

exclusively on the human figure, others draw mostly horses
or cars or airplanes.

Many develop in several directions

and are able to draw many objects.

Wilson and Wilson

(1977), viewed these graphic specialties as "programs."
Because of the time and effort required to develop an
advanced schema or program, most children (and adults) are
able to draw some objects much better than others.

It

depends on what each person has developed during the
schematic years

(p. 163)

The Preadolescent stage (Ages 10-13. Grades 5-8)
The preadolescent stage includes children from
approximately the fourth to the seventh grades.

Again it is

(
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well to acknowledge the wide variation in rates of maturity
among children.

This range can be seen quite obviously in

sixth and seventh grade classrooms, where girls are usually
more physically mature than boys.

Preadolescent children's

approach to expression in art is different from that of
young children in the symbol-making stage.

Although

preadolescent children are still naturally inquisitive and
creative, they have learned to be more cautious.

Where

younger children work in art with abandon and will "try
anything once," preadolescents are much more socially aware
and are extremely sensitive to peer opinion.

The art

teacher in the middle grades faces a special problem, for
the new social awareness of the fourth and fifth graders
tends to make them dissatisfied with their work.

Their

critical sense has developed far in advance of their ability
to draw and paint in ways that are satisfactory to them.

As

a result, "verbal and written communication, which they have
learned to control have supplanted the excitement of the
language or art.

They accept the fact that they cannot read

or write or speak on an adult level, but the shock of seeing
their immaturity in visual terms is often difficult to
accept" (p. 165).

Therefore, one of the teacher's important

tasks at this time is to find ways to lead children toward
self-acceptance.

In extreme cases, it might even be wise to

33

concentrate more on craft activities than on the more
expressive areas of drawing and painting (p. 165-166).
The preadolescent's work tends to be relatively
complete in statement.

Central objects are depicted with

increasing reality so that details of features and clothing
appear.

Backgrounds are given attention, sometimes to such

an extent that they become confused with the main objects in
the composition.

Light, shade, and textual effects are

employed not so much for aesthetic ends as to give the work
great authenticity or reality.

In the same way, color

gradually refined through the use of tints and shades tends
to approximate the actual hues of the objects depicted.
Instead of presenting a flat appearance, the drawing and
painting of older children often can indicate depth.

"The

effect is achieved by overlapping objects, tone, color, and
linear perspective--devices that are taught to the children
as their need and readiness become apparent" (p. 166).
According to Gardner (1973), the preadolescent years of
10-13 are critical in the artistic development and education
of children.

Said Gardner (p. 1.68) :

They must make enough progress during this period so
that when they become capable of self-criticism, they
will not find their own work too wanting.

If children

are to continue artistic production during adulthood,

34
they must work with diligence, mastering the technical
and expressive conventions of adult art that provide a
bridge between the art world of the child and the
adult.
The role of the art teacher also changes during
students' preadolescent years.

Instruction in art

principles and techniques gains in priority as children seek
competency.

Children are interested in the technical

aspects of painting, color mixing, composition, and so on.
They are ready to learn about what artists of the past have
created and what contemporary artists are doing and why
(Gaitskell, p. 168).
Music for Young Children
Why Teach Music?
Leonard (1985), has explained how establishing a
purpose or justification for a music program can perhaps be
best understood upon consideration of the following kinds of
benefits which accrue to children who participate in a music
program (p. 2-4):
1.

Participation in the music program inducts all

students into a unique system of nonverbal symbols
through which the noblest thoughts and feelings of
human beings have been expressed and can be
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communicated.

The ability to make and use symbols is

the distinctive trait of the human mind.
2.

Participation in the music program engages the

imagination and creativity of all students and enables
them to cultivate their imaginative potential that
contributes greatly to the richness of living.
3.

Participation in the music program enables all

students to discover their level of musical talent.
Giftedness involves talents of many types, including
verbal, mathematical, musical, athletic, and artistic.
4.

Participation in the music program enables all

students to develop their musical talent and
musicianship to the highest possible level.

Musical

talent, like all human abilities, is distributed among
the population in varying degrees, but all children
possess an innate responsiveness to music and can find
satisfaction in experience with music.
5.

Participation in the music program reveals to all

students the richness and breadth of our musical
heritage.

It also facilitates the preservation and

transmission of that heritage.
6.

Participation in the music program prepares people

to participate meaningfully in the rites and rituals of
the society.
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7.

Participation in the music program provides all

students with the opportunity to develop resources for
a rewarding personal life and for positive social
interaction.

Music provides an ideal focus for

lifelong learning and for the worthy use of leisure
time in personal and social settings.
8.

Participation in the music program provides a

means for the development of self-confidence.

Success

in musical achievement, which is possible to a degree
for all students, represents a powerful means for ego
satisfaction and the development of self-confidence.
9.

Participation in performance groups and music

classes provides a focus for disciplined effort,
motivation, and systematic work pointed toward the
achievement of a worthy goal.
10.

Participation in the music program admits students

to a creative mode by which they can enrich their lives
through self-expression and response to the expression
of others.
11.

The_ music program enlivens the spirit of the

students and the school as a whole.

The direct effect

of music on feelings of both performers and listeners
makes it a powerful force in the development of school
spirit.
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What should

we

Teach?

According to Bergethon, et al.

(1986), children respond

to music intuitively, but the quality of their
responsiveness is dependent on acquiring an understanding of
the concepts involved in musical organization, some
functional skills of musical performance, and a wide
knowledge of music literature.

It was the belief of these

authorities that musical maturity and independence rely on
the child's possession of those concepts that give an
insight into expressive musical organization; and, that
these concepts must form the central core of the elementary
music curriculum.

The conceptual structure of music is

concerned with the elements of music--melody, rhythm, and
harmony.

Specific concepts relating to the organization of

each of these elements are essential to musical
understanding, whether the music to be comprehended is a
simple folk song or an intricate fugue (p. 4).
As children grow in their understanding of the
complexities of musical organization, they also need more
precise terminology to help them identify and define these
elements.

So with increased comprehension of musical

structure must go an increasingly sophisticated vocabulary
and an understanding of notation as symbolizing the musical
concepts already learned.

The ability to use these symbols
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With an understanding of their meaning is essential if the
children are to perceive the musical ideas of others or to
communicate their own.

The following listing of musical

concepts is not intended to be absolute or all-inclusive,
nor are the concepts arranged in the order of increasing·
difficulty.

The children will be growing in awareness of

many concepts simultaneously, moving gradually from
recognition of the obvious to comprehension of the hidden
(Bergethon, p. 5).
Concepts of Rhythm: Rhythm is a sequence of sounds
and/or silences of varying duration creating a pattern
controlled by an underlying pulsation.

The concepts

necessary to an understanding of rhythmic organization
include:
~ : The rhythm is usually governed by a pulse
(beat) that is steady, continuous, and "go-going"
even during silences in the music.
Accent Groupings: Beats may vary in weight; some
are heavy and some are light.

The sequential

order of heavy-light beats determines the "accent
groupings" (meter).

Music may move in accept

groups of twos (heavy-light-light), or a
combination of these groups: fours, fives, and so
forth.
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Rhythm Patterns: Rhythm patterns are distinctive
groupings of sounds that move in relation to the
beat.
Rhythm of the Melody: Melodic movement is
rhythmically controlled.

A melody may move with

tones that sound with the beat, are shorter than
the beat, or are longer than the beat.

The rhythm

of the melody may contain rhythm patterns that are
primarily even or uneven.
Concepts of Melody: Melody is a succession of tones
(pitches), the movement of which is rhythmically
controlled.

An understanding of melodic organization

involves an awareness of the entity.
of sounds that I hear is a melody."

"This progression
Concepts involved

in melodic organization are:
High-low: Patterns of sound may be relatively high
or low (frequency).
Up-down-same: Melody is tonal movement.

Tones may

move upward, downward, or stay on the same level
(melodic direction), creating an overall "shape"
or melodic contour.
Step-skip-same: Tonal movement may progress by
steps (whole, half), by skips (thirds, fourths,
and so on), or by repetition of the same tone.
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Range: The melodic entity may include tones near
together or far apart.

The overall extent of

pitches included in a melody determines its range,
which may be narrow or wide.
Tonal Organization: All melodic movement is
governed by some kind of tonal organization:
scales (major, minor, pentatonic, whole tone),
modes, tone row, and so on.

Melodies based on

major and minor scales are related to a tonal
center or key tone (tonality).
Concepts of Harmony: Harmony is used here in its
broadest sense to describe music in which there is a
melody with chord accompaniment (homophonic), as well
as music having, simultaneously, two or more
independent melodic lines (polyphonic), as in a round
or a fugue.

An understanding of harmonic organization

is dependent on the realization of the existence and
possibilities of these combinations.

The following

concepts are basic to this understanding:
Multiple Sounds: Multiple sounds are created by
sounding two or more tones simultaneously.

They

may be perceived as intervals or chords related to
the tonality that governs the composition.
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Rest-unrest: Multiple sounds produce feelings of
rest and unrest.

Some sounds are tension-

producing and require resolution, whereas other
sounds are restful because they do not demand
immediate movement.

These qualities of rest and

unrest depend on the intervallic relationships
used and on the context in which they are placed.
Texture: Musical texture is the relationship of
vertical (harmonic) and horizontal
elements of music.

(melodic)

When a single melody is

accompanied by chords, the texture is described as
homophonic; when two or more prominent melodies
are sounded simultaneously, the texture is said to
be polyphonic.

The texture may be "thin" or

"thick," depending on how many tones are sounded
at the same time and how they are spaced
vertically.
Musical Skills: The following skills are commonly
included as part of the content of the elementary music
curriculum.

Through the exploration of these skills,

children grow in musical understanding.

Only if all of

them are presented can each child find the medium best
suited to his own abilities and interest, thus
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equipping hm to give voice to his own feelings or to
ascertain the feelings of others.

Listening: Listening is the most essential of all
musical skills.

Music is "sound," and it

communicates its message aurally.

An individual

will become a sensitive performer or responder
only by listening with discrimination.

This

ability is a learned skill, which must be taught
as carefully as any other skill.
Moving: For some individuals, moving to music-responding with body movements rather than by
playing or singing--may be the most satisfying
skill.

Young children often learn certain

concepts better through this mode of expression
than through any other.
Playing: The experience of playing common
classroom instruments is an activity in which many
may participate on varying levels of competence,
each individual contributing an important part to
the whole and each receiving satisfaction from
that whole.
Singing: Singing is a skill that one may take
everywhere all through life.

For this reason it
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is especially important that singing be taught as
an integral part of the music curriculum.

Creating: To produce one's own musical
compositions is perhaps the ultimate, and
certainly the most personal, of all musical
expressions.

While few children may ever produce

compositions of lasting value or pursue this
activity to experiment with improvisation and
composition.
Reading: One's ability to progress in the
development of many of the skills just mentioned
will be closely related to the growing ability to
associate sound with notational symbols of all
kinds.

If children are to attain musical skills

that they can use independently, they must be able
to interpret notation vocally or instrumentally
and to notate their own compositional efforts.
Music Literature and Types of Music
Children grow in musical understanding and skills
through learning a repertoire of suitable music.

As they

grow in understanding of musical organization and in ability
to perform and respond to music, their repertoire of songs
and instrumental compositions should expand correspondingly.

The choice of repertoire must first and foremost reflect
one's reasons for teaching music.

Said Bergethon:

If it is the purpose of music education to help
children become aware of their heritage, then the
choice of music must reflect this concern.

Every song

and every composition must have value as part of a
nation's past or its present culture.

In a sense, any

music created honestly and sincerely for a musical
purpose might be included if we use such a criterion.
The scope of the repertoire must be broad enough to
include examples of varied types of literature as well
as various media of musical expression (p. 8).
According to Bergethon, examples from each of the
following categories should be added to the child's
repertoire sometime during the elementary school music
career (p. 8-9).

Folk Music:
Compose Unknown: This category should introduce
children to the musical lore of all the cultures
of the world, past and present.

These are the

songs whose origin is lost and whose composers
remain unknown.
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Art Music:
Time-honored: Historically, art music gradually
reached a more important position in music-making.
Similarly, this music should gradually form a
greater part of the repertoire of children.

Works

of the master composers, recognized by their
permanence in our musical heritage, should be
included, but because of their complexity they
will probably be taught best through listening
experiences rather than through singing and
playing at the elementary level.
Contemporary: Children should also have the
privilege of exploring the newer serious
expressions of present-day composers.
Contemporary music is as much a part of their
heritage as is the music of the past.
Vocal Music: The repertoire of vocal music should
include not only those songs that the children may sing
themselves but also selections beyond their present
performing abilities.
Solo Literature: This should include folk and art
songs and songs from operettas, operas, and
oratorio for all types of voices: soprano, alto,
tenor, and bass.

(
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Ensemble Literature: This should include music
representing various styles and periods for
different types of ensembles: madrigal, cantata,
opera, and oratorio.
Instrumental Music: The repertoire of instrumental
music should include not only those songs that the
children may sing themselves, but also selections
beyond their present performing abilities.
Solo Literature: Examples of compositions for all
common solo instruments should be presented.
Small Ensemble Literature: Children should be
introduced to the standard literature for string
quartet, brass, woodwind, and percussion
ensembles.
Large Ensemble Literature: Music composed for band
and orchestra (e.g., symphonies, concertos,
suites, tone poems) should form an important part
of the elementary school repertoire.
How Should We Teach?
When seeking to answer the question, "What do I ne.ed to
know or do to teach music to young children?" Bergethon, et
al. answered:
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Every time I teach a lesson, I learn something about
children and something about music.

There are two

disciplines to answer to (p. 9).
Bergethon's statement has suggested that an effective
music teacher must possess knowledge not only of music, but
an understanding of the growth and development and mental
and physical health of young children, as well as skill in
the use of pedagogy best suited for children.

Said Wood:

In an educational situation, the teacher is the key.
We have special challenges and responsibilities when
our pupils are very young because the early years are
critical in the learning process.

We can open the door

to the world of music, and our work can have a lasting
effect on the life of each child we are privileged to
teach (p. 9).
Bergethon has agreed that a child's musical experience
must grow with them.

Young children are growing physically,

emotionally, and intellectually.

They will also grow

musically if we do not limit that growth by forgetting that
musical learning must keep pace with other learnings.

How

one teaches, therefore, will be guided by what one knows
about children's growth.

This knowledge should be used in

the selection of musical content for each age-group and in
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planning the situation in which that content is to be
learned (p. 10).
Knowledge of the physical growth of children, for
example, is essential.

Children entering school are just

beginning to develop some degree of muscular coordination.
Instruments used by them will be those that do not demand a
high degree of physical control--simple percussion
instruments, including step and resonator bells.

Similarly,

the rhythmic and melodic patterns used with these
instruments will be simple and repetitious, well within
their physical powers to perform easily.

As children grow

they acquire the physical control needed to play a variety
of classroom instruments.

With maturation and previous

experience in handling instruments, they are ready to
experiment with continually more complex tonal and rhythmic
patterns.

The xylophone, the Autoharp, and the piano are

some of the new instruments that are suitable at this stage
of physical development.

Nine and 10-year old children will

probably be physically ready for recorder-type instruments
as well as many of the traditional orchestral instruments.
The older children can usually handle all classroom
instruments easily.

Just as children grow physically, they

also show increasing emotional maturity.

Musical experience

must be planned with this in mind if music time is to
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continue to meet each child's changing emotional needs.
children mature, their emotional life widens.

As

The 7 or 8-

year old is becoming aware of others as individuals with
personalities and interests of their own.

"Music allows the

imagination free rein--songs of adventure and nonsense songs
are favorite choices" (p. 11).

Bergethon explained further:

The typical 8 and 9-year old child has adjusted to the
immediate environment and is ready to push frontiers
outward in time and space.

The world of long ago and

far away calls with its deeper emotions and interests
that are part of this bigger universe.

Pride in

country is reflected in the fervor with which the child
sings (and resings) favorite patriotic songs.

A

curiosity about people of other times and places leads
to an interest in their music.

Eager, intent, and with

longer attention span, the older child is ready for and
desirous of new challenges.

The teacher must recognize

this in the choice of material and in the planning of a
wide variety of activities that will meet these
expanding interests.

Projects covering a long span of

time--units covering the music of a country or a period
of history--can now be proposed (p. 11).
A knowledge of how children grow intellectually, of how
they acquire concepts, has important and specific
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implications for decisions pertaining to teaching methods.
Understanding some of the principles involved in concept
learning will help the teacher plan classroom experiences
that allow for more efficient musical learning for all
children, including students who have perceptual or
intellectual handicaps (e.g., mentally handicapped students,
learning-disabled students, hearing-impaired students, and
visually impaired students).

According to Bergethon,

although there may be disagreement on exactly how concepts
are acquired, there are certain principles that the teacher
should take into consideration.

The principles of

conceptual learning, paraphrased below, may serve as guides
when the teacher prepares lessons (p. 12-13).
1.

Concept Formation Depends on the Ability to

Perceive: Classroom activities should regularly include
all kinds of musical participation: listening, singing,
playing, moving, creating, and seeing a variety of
visual representations of music.

The teacher's role is

to provide experience that will facilitate children's
perception of the musical features to be
conceptualized, and then to help the children formulate
the appropriate concepts through experimentation and
discussion.
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2.

Concept Formation Proceeds from the Concrete to

the Abstract: Concepts involving concrete objects are
most readily acquired by young children.

For example,

the concept of scale organization can be grasped
readily by 9- and 10-year-olds if the introduction is
presented in a concrete situation.

Experimentation

with resonator bells or the piano keyboard will help
children form the concept of "scale" more quickly than
any amount of singing scales or memorizing key
signatures.
3.

Concept Formation Depends on the Complexity of the

Example: The amount of effort required to form a
concept is directly related to the complexity of the
example from which the concept must be derived.

The

concept of "phrase," for instance, will be more easily
grasped when the composition used for an introductory
example illustrates this as clearly as possible.
4.

Concept Formation Depends on Past Experience: As

new concepts are introduced, the techer will make sure
the children have comprehended the simpler concepts
before attempting to introduce the more complex ones.
For example, concepts involving major and minor chord
construction must be based on an understanding of major
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and minor intervals, which in turn requires familiarity
with concepts of whole and half steps.
5.

Concept Formation is a Gradual Prorces: The

formation of any particular concept is a long, slow
process that moves from vague to clear, inexact to
definite.

For example, the learning of an appropriate

vocabulary must accompany the development of concepts.
Without the possession of an expanding musical
vocabulary, the child will be limited in ability to
communicate musical knowledge.

However, the vocabulary

learned will be useful only if it stands for concepts
already possessed.
In their discussion of how much should be taught,
Bergethon concluded that, ultimately, the teacher will want
to teach music in a way that communicates a "Way of
Feeling."

Bergeson stated:

We should teach so that the focus is ever on the music,
on its expressive purpose, and on the organization of
the elements that contribute to its expressiveness.

We

should teach so that every music time ends with the
excited feeling of having accomplished something.
the learning of music becomes an end in itself.

Then
Music

time is time to explore, time to discover, time to
share the wonder of music, the wonder that it can say
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in a new, and perhaps better way, that which one feels
most strongly, whether it be the mystery of live, the
fear of the unknown, or just the simple joy of being
alive. (p. 9)

Essential Academic Learning Requirements in Art:
state of Washington commission on student Learning
Recent research undertaken by the State of Washington
Commission on Student Learning (CSL), related to essential
academic learning requirements in the arts, has also had
particular relevance to the present study.
Among the primary educational goals adopted by the
Washington State legislature in 1993, as part of the state's
educational reform movement was the requirement that all
public schools must provide opportunities for students to
develop the knowledge and skill essential to know and apply
the core concepts and principles of the Arts (Washington
State CSL, p. 73).
After detailing how students benefit intellectually,
socially, personally, and aesthetically through study of and
participation in the arts, the Commission identified the
following "essential academic learnings in arts," and means
by which these learnings (i.e., standards) may be fulfilled
by Washington State public school students including:
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1.

The student acquires the knowledge and skills

necessary to create, to perform, and to respond
effectively, to the arts:
To meet this standard, the student will:
--understand and apply arts concepts and
vocabulary to communicate ideas
--organize art elements (e.g., color, design,
rhythm into artistic compositions)
--use and develop art skills and techniques to
solve problems and express ideas
--use skills of craftsmanship to produce quality
work
--create, present, and evaluate artworks using
visual art, music, drama, and dance
2.

The student applies the creative process with arts

knowledge and skills to reason and solve problems.
To meet this standard, the student will:
--use the senses (e.g., sight, sound, touch) to
gather and process information
--generate and analyze solutions to problems using
creativity and imagination
--use arts criteria to consider the effectiveness
of personal work and that of others
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3,

The student uses at least one of the art forms

(visual art, music, drama, and/or dance) to communicate
ideas and feelings.
To meet this standard, the student will:
--use image, sound, action, and movement through
the arts to express individual ideas for a
specific purpose
--reflect and respond critically to the use of the
arts in all forms of communication
--use combinations of art forms to communicate in
multi-media formats
4.

(e.g., video, the internet)

The student understands how the arts connect to

other subject areas, life, and work.
To meet this standard, the student will:
--use arts skills and knowledge in other subject
areas
--apply ideas and skills developed in the arts to
daily life
--demonstrate an ability to use artistic knowledge
in personal and community decision making
--recognize the influence of the arts in shaping
and reflecting cultures and history
--incorporate arts knowledge and skills into the
workplace
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Each of the above "essential learnings" and the related
"benchmarks" for determining student acquisition of
skill/knowledge has been presented in appendix A.
summary
The research and literature summarized in Chapter 2
supported the following themes:
1.

While most people possess the full spectrum of

intelligences, an individual reveals distinctive cognitive
features,

and possesses varying amounts of "seven

intelligeces" which they combine and use in highly personal
ways.

Restricting educational programs to focus on a

preponderance of linguistic and mathematical intelligences
minimizes the importance of other forms of knowing
(Campbell, et. al., p. xv).
2.

The universal participation of children in

marking, scribbling, and graphic symbol-making strongly
suggests that basic reasons exist for these behaviors.
Children must gain satisfaction from these activities or
they would not engage in them spontaneously (Gaitskell, p.
168-169).
3.

Establishing a purpose or justification for a

music program can perhaps best be understood by considering
the many benefits which accrue to students who participate
in a music program (Leohard, p. 2-4).

(
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Among the primary goals adopted by the Washington

State legislature in 1993 was the requirement that all
public schools must provide opportunities for students to
develop the knowledge and skill to know and apply the core
concepts and principles of the arts.

CHAPTER 3
PROCEDURES OF THE PROJECT

The purpose of this project was to develop a primarylevel art and music program for Little Star Education
Center, private academies in Taiwan.

To accomplish this

purpose, a review of current literature regarding primarylevel art and music curricula and instructional strategies
was conducted.
Chapter 3 contains background information describing:
1.

Need for the project.

2.

Development of support for the project.

3.

Procedures.

4.

Planned implementation and assessment of the

project.
Need for the Project
The need for this project was influenced by the
following considerations:
1.

The writer, Hsiao, Shu-Hui, has been owner,

teacher, and principal of Little Star Education Center, two
private academies for preschool and primary-level children,
at Chung-Li, Taiwan, since 1991.
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Prior to that time, she
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was a private piano teacher in Taiwan for 24 years, working
with primary level students.

This extensive experience in

the field of music provided a deep appreciation of the
creative role music can play in the development of young
children.
2.

As principal of the Little Star Education Center,

the writer has employed professional artists to teach art to
young children enrolled in those schools.

This has allowed

her to observe, first-hand, the keen interest with which
young children love to engage in classroom activities that
allow them to release creative energies.
3.

Following her admission to graduate school, the

writer's in-depth review of current literature and research
related to the beneficial effects of instruction in art and
music on child growth and development and of the manner in
which expressive activities can enhance young children's
self-esteem, further convinced her of the need to strengthen
the music and art curriculum at the Little Star Education
Center.
4.

Undertaking this project coincided with the

writer's Master of Education program of studies at Central
Washington University.
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Development of support for the Project
From 1991-1996, while serving as principal of Little
Star Education Centers in Taiwan, the writer supervised an
academy faculty of 15 teachers and directed faculty to
undertake action research related to motivating learning in
young children.

As a result of these action research

efforts, the writer was encouraged to seek out and
participate in professional activities that would result in
further development of the school's curricular and program
offerings, using state-of-the-art instructional practices.
Further, a Little Star Education Center faculty curriculum
committee was organized, chaired by the writer, which
devoted considerable attention to development of the
school's music and art programs.

Of particular interest

were such topics as: the role of music and art education in
young children; identifying and defining the objectives of
instruction; the subject matter and skills inherent in music
and art; the influence of the expressive arts on children's
self-esteem; and instructional methodology and materials.
The ongoing encouragement of Little Star faculty, combined
with the writer's leadership role in research and curriculum
committee work, lead ultimately to her decision to apply for
admission to graduate studies at Central Washington
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University and undertaking the project that became the
subject of the present study.
Procedures
To obtain background information essential for
developing curricular programs in music and art for the
Little Star Education Center in Taiwan, the writer conducted
an Education Resources Information Center (ERIC) computer
search of literature and research regarding state-of-the-art
curricular and instructional programs in these two content
areas.
Planned Implementation and Assessment of the Project
Implementation of the primary-level art and music
program for Little Star Education Center has been
tentatively scheduled for fall, 1997.

Following

implementation of the program, the school principal (the
writer Hsiao, Shu-hui) will work in collaboration with the
music and art teaching faculty to play and design
performance-based assessment procedures needed to determine
program success and to gather information needed to evaluate
individual student musical and artistic behaviors and skill
development.

As recommended by Andress (1992), systematic

observation techniques will be used to obtain the following
kinds of student data (p. 103-104):
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1.

Negative data: Includes anecdotal records, field

notes, and descriptions of the setting and conditions for
assessment.

The recorder describes observed behaviors

rather than interprets them.
2.

Checklist data: Limited to specific situations not

open to debate, checking data records such information as
age, race, and sex of the subject.
3.

Rating Scale data: Involves judgement of what a

particular behavior means.

Ratings are classified as

numerical, graphic, cumulated points, forced-choice, etc.
Other assessment strategies utilized may include
student interviews, evaluations of student art work (e.g.,
portfolio assessment), and evaluation of the student's
ability to demonstrate/perform various musical skills and
talents.

Assessment data obtained will be used to modify

art and music program curricula and instructional
methodology at the discretion of the administration and
faculty.

CHAPTER 4
THE PROJECT

The primary-level art and music program for the Little
Star Education Center private academies in Taiwan, including
the school's administrative and operational procedures and
characteristics, have been presented in Chapter 4 in
eighteen (18) units as follows:
Unit One - Goals and Objectives of the Little Star
Education Center
Unit Two - 1997 Annual Planning Calendar
Unit Three - Parenting Class Weekly Schedule
Unit Four - Curriculum Planning and Instruction
Unit Five - Art and Crafts Programs
Unit Six - Music Education Program Delivery
Unit Seven - Music Teaching Procedure
Unit Eight - Recruitment
Unit Nine - Parents Communication and Survey
Unit Ten - Parent Notification of Student Progress
Unit Eleven - New Student Application Form
Unit Twelve - Individual Student Record
Unit Thirteen - Student Progress and Daily Log
Unit Fourteen - Student Attendance
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Unit Fifteen - Staff and Faculty Contracts
Unit Sixteen - Operation Manual
Unit Seventeen - Facilities and Teacher Qualifications
Unit Eighteen - Branch Centers
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UNIT 1
GOALS AND OBJECTIVES

OF THE
LITTLE STAR EDUCATION CENTER

Generally speaking, most pre-school age children are
very fond of music and art.

Modern citizens mostly have

some sort of interest in music and art, especially those who
have the abilities to appreciate music and art.

Most

parents of Little Star students are also keenly interested
in the arts and attend numerous music concerts and fine arts
and art exhibits throughout the year.

More and more

families have become music and art supporters and encourage
their young children to become acquainted with music and
art.

Traditionally, music and art in Taiwan have been

adopted as part of the school curriculum.
Music and art are similar to language acquisition and
children should start learning early in their lives.

The

speed of learning slows down when a child becomes an adult.
-Unfortunately, some young children are not exposed to a
quality learning environment in music and art, and many of
their potentialities in music and art have been ignored.
The Little Star Education Center, in order to provide a more
ideal learning environment for both young children and their

t--.
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parents, to provide more accessibility to music and art
studies, and to develop each child's hidden potentials in
music and art, provides a comprehensive and well planned
program in early childhood music and art.
In addition, the parents of the Little Star Education
Center, recognizing their childrens needs, have worked
together with the Center faculty to develop a series of
extracurricular activities in music and art.

Many

instructional activities have been designed and used to
enrich and enhance the learning of young children at the
Center.
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UNIT 2
1997 ANNUAL PLANNING CALENDAR

January
1.

Strengthen Winter Vacation parenting class, prepare
recruiting and promotional materials.

2.

Plan for Teacher and Pre-Chinese New Year Party.

3.

Prepare Spring Concert.

4.

Annual review.

February
1.

Plan New Year Vacation.

2.

Spring Concert.

3.

Winter piano exam.

March
1.

Recruitment and Administration of the Early Childhood
Music Program.

2.

Administrative Meeting.

3.

New English Class for Primary-Level.

April
1.

New Class for Early Childhood Music.

2.

New Class for Intermediate Level.

3.

New Composition Class.

4.

New Class of Theory in Music.
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llaY
1.

Mother's Day Concert.

2.

Plan SllilUUer Vacation various Talent Class and
Announcement.

3.

Talent Class Result Exhibit.

illJ.!le.
1.

Safety System Inspection.

2.

Choir: Preparation and Registration.

3.

SllilUUer Piano Exam Registration.

4.

Strengthen SllilUUer Vacation Parenting Class.

5.

Prepare Talent Class Recruiting and Promotional
Materials.

July
1.

New Choir Class.

2.

SU1!UUer Parenting Class.

3.

Celebrating Party for Student Progress.

August
1.

SllilUUer Piano Exam.

2.

Father's Day Concert.

3.

Interview New Hired Teachers.
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September
1.

Finalize Promotional Plans for Fall Early Childhood
Music Program.

2.

Fall Picnic.

3.

1998 Academic Year Plan.

4.

Teacher's Day Holiday.

October
1.

New Class for Early Childood Music.

2.

Independence Day.

3.

Parent-Children Relationship Seminar.

November
1.

Painting and Composition Class Result Exhibit.

2.

Concert Planning for Christmas.

3.

English Class Presentation.

December
1.

Winter Vacation Parenting Class Recruiting Plan.

2.

Christmas Concert.

3.

Parent-Children Party.

P. 8

UNIT 3
PARENTING CLASS WEEKLY SCHEDULE

To help parents better understand their children's
learning environment, the Little Star Education Center has
designed the following course:
Little Star Education Center
Parenting Class Weekly Schedule

Mon.

7:00-8:00

11:40-

12:20-

1:00-

1:30-

3:00-

3:30-

4:30-

6:00-

12:10

1:00

1:30

3:00

3:330

4:30

6:00

7:00

Return

Eat

Break

Review

Music

Computer

Eat

Piano

Computer

English

Eat

Flexible

Composition

English

Eat

Piano

Drawing

Snack

to
center
Tues.

Return

Eat

Break

Review

Music
Snack

to
center
Wed.

Return

Eat

Break

Review

Music

Painting

Snack

to
center

Thurs.

Return

Eat

Break

Review

Music

Computer

Eat

Flexible

Composition

English

Eat

Piano

Computer

Flexible

Eat

Flexible

Drawing

Snack

to
center
Fri.

Return

Eat

Break

Review

Music

Snack

to
center
Sat.

Return

to
Center

Remarks

Eat

Break

Review

Music
Snack

Painting
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UNIT 4
CURRICULUM PLANNING AND INSTRUCTION

MONDAY

Week/Time
3rd Floor

4

3

2

1

Classroom
Class

Parenting

Parenting

-1:30

Break

Break

1:30-3:00

Homework

English

3:00-4:30

Music

English

Piano

English
(C)

Review

(A)

English

Homework

Ear

Review

Training

(B)

and
Sight
Reading
4:30-6:00

6:00-7:30

Break and

Break and

Dinner

Dinner
Violin

English
(E)

7:30-9:00

Piano

English
(G)
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TUESDAY

Week/Time
3rd.Floor

1

2

3

4

Classroom
Class

Parenting

Parenting

-1:30

Break

Break

1:30-3:00

Homework

English

Review

(A)

Music

Magic

Early

Magic (A)

Childhood
Group
Class

3:00-4:30

Computer

Homework

Piano

Review
4:30-6:00

Break and

Dinner/

Dinner

English
(D)

6:00-7:30

English

Flute

Magic (B)

Clarinet

Magic ( C)

(F)
7:30-9:00

English
(H)
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WEDNESDAY

Week/Time

2

1

3rd Floor

3

6

5

4

Classroom
Class

Parenting

Parenting

Music

English

Drawing

Composition

and
Painting

-1:30

Break

Break

1:30-3:00

Homework

English

Review

Drawing

Piano

and

(A)

Composition
(A)

Painting
(A)

3:00-4:30

English

Computer

Flute

6:00-7:30

(B)

(C)

(B)

4:30-6:00

Composition

English

Break and

Break and

Dinner

Dinner
Piano

English
(E)

Drawing
and

Painting
(B)

7:30-9:00

Cello

English
(G)

Composition
(C)
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THURSDAY

Week/Time
3rd Floor

1

2

3

4

Classroom
Class

Parenting

Parenting

-1:30

Break

Break

1:30-3:00

Homework

English

Review

(A)

Computer

Homework

3:00-4:30

Magic

Music

Magic (A)

Piano

Piano

Review
4:30-6:00

6:00-7:30

Break and

Break and

Dinner

Dinner
English

Magic (B)

Flute

Magic (C)

Clarinet

( F)
7:30-9:00

English
(H)
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FRIDAY

Week/Time

3

2

1

3rd Floor

4

Classroom
Class

Parenting

Parenting

-1:30

Break

Break

1:30-3:00

Homework

English

3:00-4:30

Review

(A)

English

Computer

Music

Piano

Cello

6:00-7:30

English
(C)

(B)
4:30-6:00

English

Break and

Break and

Dinner

Dinner
Ear
Training

English
(E)

and Sight
Reading
7:30-9:00

Master
Music
Teacher
Class

English
(G)
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SATURDAY

Week/Time

3rd Floor

2

1

3

5

4

6

Classroom

Class

Parenting

Parenting

Music

Music

Drawing

Composition

and
Painting
-1:30

Break

Break

1:30-3:00

Homework

English

Review

(A)

Choir

Early

Drawing

(A)

Childho

and

od

Painting

Group

(A)

Composition
(A)

Class
3:00-4:30

Computer

Homework

Piano

Composition

Early
Childho

Review

(B)

od
Group·

Class
4:30-6:00

Break and

Break

Dinner

English
(D)

6:00-7:30

English

Violin

Cello

Drawing
and

(F)

Painting
(B)

7:30-9:00

English
(H)

Choir
(B)

Music

Develop
rnent
Class

for
Mother

Composition
(C)
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UNIT 5
ARTS AND CREATIVITY PROGRAMS

To enrich each student's life and education, Little
Star Education Center has made a special effort to develop
various curricular activities.
a blank memory.

Thus, childhood will not be

The major strands of these curricular

activities are detailed below:
A.

Drawing and Painting: Children's imaginations are
unlimited.

Developing their potential and creativity

can nurture their artistic temperments.
B.

Magic: "Magic" relates to creativity and imagination
and can promote children's curiosity and their desire
to perform and bring surprise and happiness to
everyone.

C.

Choir: Singing songs can cultivate a child's interest
in music and can develop a team spirit when children
sing together.

D.

Composition: This course is designed to assist and
develop writing skills and to develop the child's
imagination.

E.

Language Development: English is a common language of
the world and should be developed when a child is in
his/her early years.
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F.

Computer: Computer technology has already come to
represent the world's leading advancement in science
and technology.

No one can live without being

"attached to a computer."

P. 17
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LITTLE STAR EDUCATION CENTER
No,

Class

Early

1

Childhood

Course

Class

Monthly

Other

Period

Period

Fees

Fees*

3
months

3 times
a week,
1 hour

NT

Material

1,500

Fees

Language

Development
2

3

Twice a

NT

Material

months

week,
1. 5

1,500

Fees

3

Twice a
week,
1. 5

Use "Step by

Step" textbooks;
professional
teachers

.

1,000)

Language
Development

months

1-3

year

per
time

Child

Magic

Teaching Focus

(rlalf a

4-6

teachers

year
1,000)

NT

Use "Step by

Step: textbooks;
professional

(half a

hours
per
time
3

Grade

1-6

Improve the

responding

1,300

abilities

hours
per
time

Composition

'

3

Once a

months

week,
1. 5

1,000

3-6

NT
1,000

1-6

Develop the
writing skills

hours
per
time
5

Children

3

Drawing and

months

Painting

Once a
week,
1. 5

Practice drawing

lines, coloring,
sensibility

hours
per
time
Children
computer

6

3

months

Once a
week,

NT

1-6

Learn the basic
concepts of
computers

!-6

Computer cartoon

3-6

E>rac-cice vocal
singing and
Chinese
folksongs

1,000

1. 5

hours
per
time
Children
computer
( in termed.)

7

3

months

Once a
week,

NT
1,500

!. 5

hours
per
time
8

Children
choir

3

months

Twice a
week,

NT
3,000

1. 5

hours
per
time
~

The fees must be paid in the :i~st week of school.
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UNIT 6
MUSIC EDUCATION PROGRAM DELIVERY

The Little Star program offers the following classes:
Individual Study; Early Childhood Group Class; Ear Training
and Sight Reading; Master Music Teacher; Children's Aptitute
Test; and, a Music Development Class for Mothers.

A.

Individual study Class:
Includes piano, violin, cello, flute,

and

clarinet.
B.

Early Childhood Group Class:
Four to six year olds are able to listen to music,
follow the beat of the music, and react creatively and
spontaneously.

Pre-primary level children have a

strong desire to learn and perceive.

This class will

lead students to enjoy music and follow the rhythm to
act creatively and to develop interest in music.

C.

Ear Training and Sight Reading Class:
"Sight Reading" is a central theme of this class
and students are required to sing out the music score.
More importantly, children learn and listen to vocal
sounds and to learn the interval's harmony and develop
sentimental reflections.
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D.

Master Music Teacher class:
This class is important for the continuation of
staff development for master teachers who have been out
of college for an extended period of time.

Sometimes

they will be confronted with problems posed by new
lessons which, if not solved in a timely manner, will
lead to frustration if they fail to solve the problem.
Veteran teachers need to recharge their energies
through high-quality staff development activities.
E.

Children's Aptitude Test:
This ability test not only tests children's
aptitude of music, but the test resul6s will assist the
teachers to understand the children's potential in the
music domain and thus bring up the children's interest
to enjoy music and arts.

F.

Music Development Class for Mothers:
The main goal of this class is to cultivate
mother's music interest and to help their kids to learn
music.

If a mother-can develop the family's love of

music at home, then the artistic atmosphere will be
cultivated.

Mothers can be the children's best music

teachers if they are skilled in music.
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UNIT 7
MUSIC TEACHING PROCEDURE

To promote each music teacher's instructional
efficiency and promote qualities in teaching for students,
Little Star Education Center has developed the following
procdures and classroom rules for teachers:
A.

Teach each course based on the teaching materials
prepared by the Center (5-6 volumes).

B.

All textbooks should be taught completely.

It is

preferable that 60 minute class periods be fully
maintained.
C.

After a course is passed, a seal should be affixed for
the purpose of student encouragement.

D.

After class, please score 3-4 points, not less than 2
points, depending on how the student performs in class.

E.

If a student's long fingernails are too long, please
urge or help him/her to cut them neatly.

F.

Contact and meet with students' parents to help them
understand their student as much as possible.

G.

Show concern for each student.
more you reap.

The more you sow, the

P.21

UNIT 8
RECRUITMENT

The Little Star Education Center invites parents to
visit our facilities and instructional staff.

The results

of such visits will impress prospective new students and
allow parents to see that our center provides an excellent
educational environment.

Key phrases and points to consider

in student recruitment include:
A.

How do you do?

B.

Your visit to Little Star Center is most welcome!

C.

What can I do for you?

D.

Visit to dormitory:
1.

Introduction to wardrobes for exclusive use of
individuals.

2.
E.

Introduction to floor made of elm.

Visit to dining room:
1.

Introduction to fresh food purchased and cooked
personally by teachers.

2.

Introduction to dining sets for exclusive use of
students.

3.

Provision of delicious lunch and snacks.
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F.

Visit to library:

1.

Introduction to various books

(e.g., natural

science, history, etc.
G.

Visit to classroom of study assistance/parental
consultation:

1.

Introduction to delicate system of small classes.

2.

Guidance by teachers specified in study
assistance.

3.

Assistance by Chinese and foreign teachers
specified in English.

H.

Visit to talent and skill classroom:

1.

Introduction to system of small classes.

2.

Guidance by teachers specified in talent and
skill.

I.

Visit to activity center:

1.

Introduction to huge space for activities of
students.

2.
J.

Introduction to safety measures.

Introduction to safety measures and system:
1.

Passing safe inspection of fire fighting.

2.

Around the clock and all weather safety assurance
by "DRAGON."
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K.

Introduction to various categories of classes:
1.

Display of class schedules.

2.

Display of elegant textbooks of teaching American
English and teaching aids.

3.

Detailed description of standard of tuition,
measures of favorable treatment and gifts.
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UNIT 9
PARENT COMMUNICATION AND SURVEY

To understand the student's and parent's mutual
relationship and to address their unmet needs, a survey is
administered.

The results of this survey help Center

personnel to better communicate with parents.

The survey is

presented below:
Dear Parents: How are you?
We welcome you and your children to become the "Little
Star" members.

For the convenience of our staff,

administration, and teachers, when you fill in this survey
please let your children keep this paper and return it to
our Center the time of your next visit.

Thank you!

•

Administration and Teaching

1.

Where did you obtain information about our Center?
()DM
()Teacher Recommendation

()Newspaper and/or magazine
()School reputation by
film

() Demonstration

() Other
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2.

Why did you choose our Center?
()Good equipment

()Attractive materials

()Close to my house

()Good environments

() Demonstrate

()Take advantage of
leisure time

()Teaching system
3.

() Other

What do you hope your children learn from our
curriculum?
()Music's knowledge and skills()Musical appreciation
()Proper expression

()Appropriate behaviors

()Proper expression

()Self performance

() Crea ti vi ty

()Group's standard

() Independence
4.

What do you think about the staff's custom or services?
() Friendly

() Need to improve

() Other
•

Parents and children's interaction

1.

Usually who would accompany the children?
()Father

()Mother

()Babysitter

()Grandfather

()Grandmother

()Other
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2.

Usually how long do you accompany your children every
day?
()Under 30 minutes

()Half to one hour

()One hour to
two hours

()Above two hours
3.

() Other

Usually how do you accompany your children?
() Play toy

() Watch TV

() Do the
homework

() Read story

() Read magazine

() Learning
video tapes

()Play video game
4.

() Other

What kind of outdoor activities does your family
usually participate in?
() Ball game

()Play in the park

()Community
library

5.

() Ride bike

() See-saw

() Skating

() Hiking

() Shopping

() Other

The Center will hold a lecture of the parents and
children next month scheduled as follows.

Which

time(s) do you prefer?
()Wednesday night

()Saturday night

() Sunday
afternoon

()Sunday night

() Other
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6.

Other than specialized teaching programs, we are more
concerned about: Parental relationships and childrens
growth; getting along well with the child; development
of children's behaviors and habits; mood control;
fundamental ability and special potential for
development; and model learning.

Please let us hear of

your voices.
A.

What are the problems most frequently confronting
you currently in getting along with your child?

B.

What kinds of services do you expect to help solve
any of the aforementioned problems which you may
be experiencing?

7.

Please comment on the consultation services available
to help build sound parental relationships provided by
the Center?

8.

Parent seminars most desired by you from this Center

Your proposals and advice are valuable to our growth.

They

enlighten the life of the 21st century and shall be very
much appreciated.

Name of student:
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UNIT 10
PARENT NOTIFICATION OF STUDENT PROGRESS

To record and preserve student's current proficiency
and to appropriately notify parents of their performance and
progress, a notification form as follows was developed:
Little Star Music Class
Progress Report
Name:

Date:

Progress

D

Promote

D

Drop

Changing Situation
To

From
DBeginning
Class
DLow Intermediate
Class
DHigh Intermediate
Class
DLow Advance
Class

DHigh Advance
Class
DTeachers'
Prep Class
DTeachers'
Training Class

DOther

DBeginning
Class
DLow Intermediate
Class
DHigh Intermediate
Class
DLow Advance
Class

DHigh Advance
Class
DTeachers'
Prep Class
DTeachers'
Training Class
DOther

Remarks

Director~~~~~~- Teacher~~~~~~

Administrator~~~~-

-----------------------------------------------------------Progress Report
Dear Parent,
It is to inform you that your child has completed
Class.
to

It is decided that he/she can move on
class.

Congratulations!
Date
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UNIT 11
NEW STUDENT APPLICATION FORM

To assist parents to streamline the application
procedures so more students can enroll in our center in a
more timely manner, the following standardized application
was developed:
Application Form
Little Star Education Center
Application Date:

Year

__ Month
Sex:

Name:

D
D

Date
Male
Female

Birthdate:
Yr/Month/
Date

Current Schooling:
Elementary
Grade
Others:
Address:

Telephone
(H)

Parents' Name:

Telephone
(0)

How do you know this program?
D Through relatives/friends
D DM

D
D

Through advertisement
Others
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Courses you Want to Attend I Class Please Tick./
Course/Class
D

Class Piano

D

Jazz Piano

D

Other Musical Instruments

D

Parenting/Tutoring

D

Children Language
Development

D

Children Computer

D

Children Drawing/Painting

D

Children Magic

D

Children Choir

D

Children Composition

D

Early Childhood Group Class

D

Children's Aptitude Class

D

Early Training and Sight
Reading Class

D

Master Music Teacher Class

D

Music Development Class for
Mothers

Parents' Remarks:

Clerk:

Fees

Received

Class Time

(
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UNIT 12
INDIVIDUAL STUDENT RECORD

To assure a more comprehensive understanding of each
student's aptitude and interest, and to inform teachers of
their parents background and interests, the following
Individual Student Information Card was developed.

P. 32
Little Star Education Center
Individual Student Information Card
o Music Class

o Parenting Class
Student Name

School

D English Class

D Art and Crafts Class
Student No.
Sex:

D Male
D Female

Birthdate:
- Month
- Year
Age
Date

Grade

--

Class - -

Address:
Telephone:
Parents' Names:
Father
Date _ Age
Birthdate: - Year - Month Mother
Date _ Age
Birthdate: - Year - Month Employment:
Mother:
Father:
Telephone:
Office
Mother:
Father:
Parents' Education Level:
Father: D Elementary D Middle School D High School
D College o Undergraduate D Graduate or Above
Mother: D Elementary D Middle School D High School
D College D Undergraduate D Graduate or Above
Student Family Background:
How many younger brothers How many elder brothers sisters
How many elder
- How many younger sisters D
Good D Special Situation
Health Condition:
Check the Classes Your Child has Taken:
o Music o Drawing and Painting D Composition D English
D Others
D Nothing
D Magic D Computer
child
to learn?
your
you
want
and
craft
do
What other art
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UNIT 13
STUDENT PROGRESS AND DAILY LOG

To record the teacher's assessment of student progress
and performance, a daily log of each student's activities·
was developed.
Little Star Education Center
Contact Form
Date

Homework:D Finish o Do not Finish

Teacher Remarks:

Dictation

()

0

Pass

0

Do not Pass

Recite

()

0

Pass

0

Do not Pass

Parents Concern:

Homework:D Finish D Do not Finish

Teacher Remarks:

.

Others:
Date

Dictation

()

0

Pass

0

Do not Pass

Recite

()

0

Pass

0

Do not Pass

Parents Concern:

Homework:D Finish o Do not Finish

Teacher Remarks:

Others:
Date

Dictation

()

0

Pass

0

Do not Pass

Recite

()

0

Pass

0

Do not Pass

Parents Concern:

Homework:D Finish D Do not Finish

Teacher Remarks:

Others:
Date

Dictation

()

0

Pass

0

Do not Pass

Recite

()

0

Pass

0

Do not Pass

Others:

Parents Concern:
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UNIT 14
STUDENT ATTENDANCE

A daily attendance record form has been developed to
document each student's attendance and punctuality.
Little Star Education Center
Attendance and Punctuality
Name:

Time:

Date of Entering School

Date of Finishing
School

Telephone:

Address:
-

Class
Schedule

(

Attendance
(Date)

Reschedule
(Date)

Teacher's
Signature

Payment

P. 35

UNIT 15
STAFF AND FACULTY CONTRACTS

To yassure staff and teacher understanding of their
rights, responsibilities, and legal obligation, a formal
contract must be signed by all employees.

The two contracts

detailed below are used for this purpose:

Contract A: Certificated and Classified Staff,
Little Star Education Center
1.

Contracts for employed teachers are based on one year.

2.

Employed teachers should put up a security deposit of
$10,000 (Taiwan) which can also be arranged to be paid
in installments of 15% of month's salary.

The deposit

will be returned in full at termination of the
contract.
3.

Salary will be paid during the first week of every
month.

4.

Teachers employed by Little Sta~nnot transport
students to or from the Center.

In cases of breach of

contract, the Education Center can terminate the
contract, demand compensation of salary for the
remaining portion of the contract, and take legal
action.

P. 36

5.

Staff or teachers of the Education Center who decide to
leave current employment for whatever reason should
apply to the director in writing two months in advance,
and recommend appropriate replacements.

After approval

by the Education Center, the security deposit will be
returned in full.

Failure to comply with this will

result in loss of the deposit and the last month's
salary.
6.

One week's notice should be given when requesting
personal leave and cooperation is expected in
rearranging classes.

Student's interests should be

given priority.
7.

Salary is paid after one full month of employment and
will not be paid for employment for periods of less
than one month.

8.

Staff and teachers of the Education Center are
responsible for cooperating and supporting any
activities held by the Center.

Employee Signature
Representative of the Education Center
Date~~~~~~~~~~~~-
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Contract B: Certified Teaching Staff
1.

Teaching staff contracts are based on one year.

2.

Teaching staff should put up a security deposit of
$20,000 (Taiwan), which can be arranged in installments
of $5,000 per month from payroll deduction; the deposit
will be returned in full at expiration of the contract.

3.

Salary will be paid during the second week of every
month.

4.

During the life of the contract, teaching staff should
not teach elsewhere in Tao Yuan County, including
private tutoring; if such breach of contract occurs,
the teacher will be liable for all salary for the
remainder of the contract.

Teaching staff cannot

transport students to or from the Center.

Legal action

will be taken by the Education Center if this condition
is breached.
5.

To terminate employment, teaching staff should inform
the Center two months in advance.

Failure to do so

will result in loss of the security deposit and the
remaining portion of that month's salary.
6.

Arriving late or leaving early for special situations
should be within ten to fifteen minutes.

7.

One week's notice should be given for personal leaves
and arrangement for substitute teachers should be
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arranged ahead of time.

Failure to do so will result

in a penalty of three day's pay.

This condition does

not apply to sick leave.
8.

Teching staff enjoys the following benefits:
•

Covered by workers' compensation and medical
insurance;

•

Performance bonus;

•

Discount on lectures;

•

Gifts at festivals.

Signature
Guarantor
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UNIT 16
OPERATIONS MANUAL

To further clarify and assure faculty and staff
understand their responsibility to fulfill the highest
expectations with regard to teaching and student learning,
the following provisions and staff regulations are contained
in the Little Star Education Center Operations Manual:
1.

"Staff," referred to here are certificated or
classified employees paid by Little ·star Education
Center.

2.

"Year of Service," is calculated from the date of
employment and is not cumulative once the staff
terminates employment with the Center.

3.

Regulations regarding paid vacations in addition to
regular holidays are as follows:
•

No paid vacations are allowed for less than one
(1) year of service;

•

Two (2) days paid vacation are allowed for between
one (1) and two (2) years of service;

•

Three (3) days paid vacation are allowed for
between two (2) and three (3) years of service;
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•

After three (3) years of service, one (1) day of
paid vacation is added, up to a maximum of seven
(7) days;

•

January 1 is the starting date for purposes of
calculating annual vacation; if a staff member
begins work after January 1, vacation will be
calculated on a pro-rata basis.

Staff employed

for less than one (1) month will not be considered
for paid vacation;
•

Vacations should be used during the year
stipulated, and can only be carried over to the
next year due to special circumstances, and after
approval by the Center supervisor;

4.

Regulations regarding staff sick leave:
•

Staff will be paid for sick leave, but a doctor's
note is required, and should be provided by a
public hospital if the leave is for two (2) days
or longer;

•

Staff.members are responsible for reporting
sickness the same day to the Education Center.
not reported timely, the absence will be counted
as personal leave;

If
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•

Annual allowance for sick leave is three (3) days.
Additional sick leave will be treated as personal
leave;

•

Staff using sick leave during a month will not be
considered for the full-attendance bonus.

5.

Regulations regarding staff personal leave of absense:
•

Personal leaves of absence will be unpaid; costs
of hiring substitutes will be deducted from the
salary of staff on leave;

•

Annual allowance for personal leave is three (3)
days; personal leave in excess of three (3) days
will be unpaid and treated as skipping work for no
reason;

•

Staff on personal leave during a month will not be
considered for the full-attendance bonus.

6.

Regulations regarding staff skipping work:
•

Skipping work is defined as not showing up at work
without being approved in advance;

•

Staff who skip work during a month will not be
considered for the full-attendance bonus and pay
will be deducted three (3) times the hourly rate
per hour skipped;
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•

Annual allowance for skipping work is three (3)
days; staff who skip work more than three (3) days
will be penalized as determined by supervisors.

7.

Regulations regarding staff sickness leave:
•

Each occasion of arriving late and leaving early
should be less than thirty (30) minutes or will be
counted as personal leave of absence, on the
condition that it does not affect regular work;
the type of leave to be changed in such situations
is at the supervisor's discretion;

•

Annual allowance for arriving late or leaving
early is three (3) times; any offenses over three
(3) times will be counted as skipping work.

8.

Proper procedures for application for leave should be
followed or the leave will be counted as skipping work:
•

Staff should use the appropriate Center form to
apply for leave and obtain approval from their
supervisor one (1) week in advance and leave
should be arranged so that it does not affect
normal work;
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•

Staff leaving for special reasons should inform
and obtain approval from supervisors ahead of
time; in cases of emergency, staff can allow
another employee to give notice and get approval
from supervisors on their behalf, within one (1)
day;

•

Supervisors will approve or disapprove leave
requests depending on specific situations.

9.

Regulations regarding staff employment:
•

Before they can officially start work at Little
Star Center, staff will be required to take a
general medical examination in a hospital
specified by the Education Center and provide the
medical exam report to their supervisor;

•

Staff will comply with different contract
provisions according to specific positions.

10.

Regulations regarding termination of employment:
•

One (1) month's written notice should be given to
the Center supervisor for terminating employment;
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•

Before leaving the Center, staff should clear all
debts, if any, go through proper check-out
procedures, and arrange for transfer of current
work responsibilities; all matters involving
termination should be settled and confirmed by
supervisor; failure to do so may result in
disapproval of the application for termination of
employment.

11.

Payment method for salary and other!
•

Staff paychecks will be issu~d on the 14th of each
month or the next business day in cases of
weekends or national holidays;

•

Payment of a year-end performance bonus will be
evaluated and calculated according to annual
Center financial capability and the Center and
staff members achievements during the year;

•

Requests for·necessary overtime pay should be
reported and pre-approved by the Center
supervisor; staff can elect to take equivalent
time off during the year; accumulated overtime can
only be carried over to the next year for special
reasons.
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14.

General regulations:
The Education Center reserves the right to adjust the
above regulations according to business needs; such
changes will take effect only after informing staff.
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UNIT 17
FACILITIES AND TEACHER QUALIFICATIONS

The Little Star Education Center was founded by the
writer (Emma Hsu-Hui Hsiao) in 1991.

The original purpose

of the Center was to provide a school environment for young
children that would nurture their interest in art and music,
while providing a safe place for students to learn and do
homework during parents working hours.

The Center is

located at 2F, No.BB, Sec.2 Chung Mei RD., Chung Li, Taiwan,
Republic of China (R.O.C.).

Building and classroom

,facilities are modern, attractive, and well equipped.
"DRAGON" Security Services Company has been retained by the
Center to provide a computerized safety network to assure
safety and security for staff and students.

Drinking

fountains provide pure water and meet all health
regulations.

The Center's fire-protection system has

received a "superior" examination grade.

The Center also

provides safety and accident insurance for all students and
staff.

Other quality features of the Little Star program

include:

Music: The Center has five (5) of the highest quality,
imported "Grand Pianos," and an array of the finest string
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and other musical instruments.

Students enrolled in the

music program learn good skills with the best tools.

Computer Technology: Every student has access to
software and hardware computer technology throughout the
entire school.

Every student will become proficient in

computer applications.

Teacher Professionalism: Little Star Education Center
hires certified, professional educators from degree-granting
universities from foreign countries and R.O.C.

Those hired

have rich professional knowledge, refined instructional
qualities, and an attitude and passion for teaching that
brings excellence to the Center.

Community support: The Little star Education center has
received affirmative support from the community it serves.
The Board of Directors has recognized the education of
children as its highest priority, and the highest value of
the community.
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UNIT 18
BRANCH CENTERS

All Little Star branch centers operate under the
centralized administrative provedures and maintain the
quality standards as detailed above.

High quality and high

standards develop and produce the Center's spirit of
excellence.

Paramount characteristics, which are the same

for all Little Star Centers, include:
1.

Teacher Leaders
A.

All teachers must haave the highest moral
character and be full of kindness and patience for
all students.

B.

Teachers should be certificated, teacher-education
program graduates, with major endorsements in
music, art, computer technology, or an appropriate
instructional area.

C.

Teacbers hired should have prior teaching
expertence.

2.

School Facilities and Location
A.

All Little Star academies should be housed in
attractive, up-to-date facilities and located
within walking distance of an elementary school or
art center.
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B.

Little Star facilities should afford all students
the best learning atmosphere, featuring quality
musical instrumentation, well illuminated rooms
and visual equipment for art instruction, air
conditioning, pure drinking water, computer
techology, and attractive surroundings.

CHAPTER 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summary
The purpose of this project was to develop a primarylevel art and music program for Little Star Education
Center, private academies in Taiwan.

To accomplish this

purpose, a review of current literature regarding primarylevel art and music curricula and instructional strategies
was conducted.
Conclusions
Conclusions reached as a result of this project were:
1.

Both music and art have played a vital role in the

development of young children and have been universally
recognized as crucial in assuring a quality education for
every child.
2.

The universal participation of children in

marking, scribbling, and graphic symbol-making strongly
suggests that children gain spontaneous satisfaction from
engaging in these activities.
3.

Many_benefits accrue to children who participate

in a music program.
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Recommendations
As a result of this project, the following
recommendations have been suggested:
1.

Those seeking to design educational programs that

will maximize the development of primary-level children
should focus instructional activities on both music and art.
2.

Instruction in art education for young children

should be designed to encourage their participation in
spontaneous marking, scribbling, and graphic symbol-making.
3.

Music educators should understand the benefits

gained by children who participate in music programs.
4.

Other schools seeking to develop a primary-level

art and music program may wish to adopt the model developed
for purposes of this project for their use, or undertake
further research in the area of early childhood education to
meet their unique needs.
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